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In recent years, the value of standardized educational tests has been

questioned with increasing frequency and the use of such instruments has

received sustained critic ism from certain groups. To shed some light on

this topic, approximately 3,300 teachers and 72,000 students responded

to a questionnaire exploring their general opinions and feelings about

standardized achievement tests. The polling of these two groups directly

after the adminisation of such a test, coupled with theirgenerally

positiye attitudes, is a clear indication that the dire pictureS painted

bytesting opponents have little factual basis except in isolated cases.
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The 1970's have been clia-acts--t7{-d by many Problems in education, 9.,

diminishing enrollments, as:__ i7:1-7-ng_ costs to mainta n se-vices, at' fAI(.;s

on the weak academisV, (Y. .r high school graduates. In the

of educational tests anc ,Easer-emen-55, Probably the mds-t voca and A -

tained triticism has beer -tee= at the 'clue of st- Ir.:aft-zed :est:

A quick perusal df the Ina- 1rit r ure !KJ-n-7_ out that 177%'l

the crittthms against c.-1- ,r. nave be.11 essays raTher -an

reporti of research For exaince, see iirown, 7-97.7 \

theles, some excelle owqi. ,If oFen dor -,hat i,:: aoth ocjec-. e arc

,Lcier,. c: Kirkland '19 . ,,.a.: the ,Ifect tests Dn stix, '

ad ,c;:).)ols,.- Other studi 4 :E _ 1:10-:-= (Brie 7965; E-im. ingp:.r,

_ _Illas . .i), seconda 71 students iBrim GOE1i4, Class, &

-7Aber.,,, 71464; Neulingtifr. , high Scnool tewtwrs and counselor:

(prim et 1964), ry orInCpa)5 in the Northeast (Gosl in.

?:Istein. & HAllock, 196: =iift" grade pupils (Suislin, 1967), and e--..-F-

imeltary and secondary co,,)StTors and teachers ( azIlseny, )974). A :corn-

4r1hens'ive survey of Fcholl7a7: Aptitude Test ter concerning their

r.ainions of the test nas t nducted -by _Resodonv- Analysis Corporation

(.978).
.ce
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purpoces

While research has been conducted im the area'n- =award stan- \\_

dardiztA testing, ma t has been in tie context o. t testing and

has included mostly a: responuenti.. tnase with sec maary attacmments to

such tests: parents, 14:ounseld.,-s, pr rmcipalis. Teacrers' and tneir stu-

dents' attitudes tc*, rd standardized cuchieverrient tlasttng have not been

systtmatically expired to date.

With the above podrt--.--c, in mind. thq pu-ocses of his research were to ex-

......14010re 1) teachers' --Pra .itout standardi7ec

achievement tests i.nd 2 stude-: ' attitudes toward such tests dli-ectly

following adminis:Jratfor of :.1c.!, test.

Survey Instrument and P---.)c...i4rEs

A questionnaire was deve,mnr :o elicit ressponses purponEE- out-

. lined above. The teacner cortained 11 semen--c differema-

scales-surveying teachers cre-erai vinior and feelings. Eames of

the bi-polar adjective dr,,s-cript,c'rc help f-Jul-narmful,

biased, calm-anxious, and supportive-anta¢ nistic. The student porttcn

was administered orally by 7n,, tea&A,er; teachers -lecorded thy. number cf

hands raised in response tc queStio-s "How my of you were

nervous jutt before you tow, tu, "How do tnir fee; about the

test now?" and "Would you like tr: taKe 0 testlike this-one next yea-'"

The sample was based on the Spr-,inc:, .978 standardization sample for the

Metropolitan Achievement Tests. 11 ':,eacSers and students incladed-ir
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tle standardization program were included in the sample for this study.

'71,e student sample was selected to represent the,national population in

7.-erms of geographic region, school system enroNment, socioeconomic

status, and public vs. non-public school affiliation. A socioeconomic'

iludex based on a combination of median family income and percentage of

adults in the school district who were high school graduates-was used

for selecting the sample. The sample consisted of.ao pproximately 3,500

teachers and 75,000 pupils in Grades K-12.'

Although the questionnaire was not pilot tested prior-to its administra-
.

-Lion, it was reviewed and revised-by various editorial and administrative

staff members. The mechanics of the questionnaire design, phrasing, corn:

prehensiveness, etc. were all improved by the various revisions.

Results
va .

.
.

By the established cut-off date, the median response rate across all

grafts was approximately 95 percent for both teachers and students. For
. ft

the purposes of ralysis, teacher and pupil questionnaires were divided

into three groups: 1) public school'systems'with fewer than 500 students

per grade [Group 1],'2) publischcol systems with more than 500 student

per-grade [Group 2], and 3) all non-public school systems [Group 3].

1. Teacher Attitudes

Table 1 summarizes teachers' responses to six semantic differential

scales on their general opinions toward standardized achievement tests.

(Although the questionnaire used a seven-point.scale, 'data were collapse'd

5
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Tabled

Teachers' General Opinions of Standardized Achievement Tests
1,2,

3
Dimensions

Total

Sample

,
Grades Combined. - Groups Combined

61-ades 5-8-Grades 9--Z.-._Group 1 Group 2 - Group 3 Grades 1<-4

Easy'.
.

1-2

3-5

6-7

Hard

,

.

2

76

22

3

78

19

,2

75

23

.

. 2

73 _

25

.

1

67
32

,

4
84

12

4

8
85

7

-

Helpful

1-2
3-5
6-7

Harmful

-24

269
7

23

7.1

6

22

70
8

. -27

67

6-

21

71

8

29

66
.5

11

25

69

t . 1

Unbiased
1-2

3-5-
6-7

Biased

18 .

69
1.3 .

17

72

11

16

66

18

/ 21

67

12

17

68.-

.15

.

18

69

-13
\

19
69

12

Useful
1-2
3,5

6-7

Useless

26

64
. 10

25

66
9

25

64
11

31

61

8

23-

65
-12

32

. 61

7

26 k 1
67
7

Fair
1-2
3-5
6-7

Unfair,

63,

12

25

65.,

10

23
63
14

28

60
12 /:

20

) '64
. 16

28

63
9

28

64

8

Valid
1-2

3-5
.64
Invalid

16
72

.12

15
73

12

16
70.

14

19
71

10.

.

13
73

. 14

20
70

10

I

19

72

9

'Numbers are expressed in percents.

2Group 1 = Teachers in systems enrolling fewer than 500 students per grade.

Group 2 = Teachers in systems enrolling 500 or more students per grade.

Group 3 Teachers in non-public school systems.

3Although the questionnaire used a seven-point scale, data were collapsed into a three

point scale range for summary purposes.



into a three-ED7 -t scale r -=-72r summary purposes.) Overall, teachers

in the ;ample -id not fee' such tests were easy. Across grades,

fewer -,---dcher7 IP schooi S ems with under 5C. students per grade

(Group corilsiaTea = difficult than teachers in

(teachers.in sys--.1ems_...'t 30 :7 more students per graae). Twe-: -five

. percent tr non-ouc ,-c.iool teachers (Group 3) rated su:h -tests hard.

Across g-Talps, t ftudents in'the righer- grades fel- tes71

were no.r. hard E' lit 1.7 v:Iler-s'in the lower, primary grades.

For-the tu=a T samTle, 9" thought that stantardized achiew.en&r.

were to sow ext= he Non-public and sma7.1 systerh schoo

founds their mw-* nr,:= pful than the other croup.. By grade, -.-..tachers

in Grades = -8 ftuff,1

grade groua.

-u. tests more helpful than teachers in the ther two
#

Over 85 per:tent of t.e tE her rated standardized achievement - -:gists as

unbiased. Troup nd gram differences on this question were small.

.Concerntng usefL.bess, 9 percent of the total group felt tha: to some

extent re : wer- seful. Non-public school teachers found then most use-
f .

'FAA; acr-- -grouglE, teachers in Grades 5 -8 found them most usie=111.

On the .r--unf-lir" scale, only 12 percent of the total simpie Of

teachers-AmIght that standardized achievement tests were, for the most

Part, Lin-fait Slightly more public school teachers in larger s-;tems

rated tests fair thar either of the other two groups. The teachers in

the prfmalry V-ades rated,tests les fair than .did teachers in Gras 5-12.
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On the topic of the validity of 87&!ndardized achieVent,tests, more

non-public school teachers cons-arered such tests v,ali than the other

two groups of teacher,.

-Table 2 summarizes 7eacher8' per2r7iH1-feelings-,towErd standardized

achievement tests.' :vecali, the 7,,±.chers sampled --elt calm toward

such tests wz th'or., seven percen.7 er,oressing mai-kiid anxiety toward-
.,

them. Teactotr-s ::-=.17ades' K-4 wer, mean anxious'aboUt the tests than

were teache--, !, grades.

i

On the "corn- -ale uncomfortable" -7r7ingUm;:fon)y seveti percent of

the total'E7.2,-.1O1. 2xoressedsreal disLburfort toward stailfdardized.achieve

ment.tests Ac ss grOups and graL7es_ the percentages were similar:

'elt.somtwhat con

cerning d achievement ,t. Teachers in Groups 2 ind3.

felt more , loweable about suc tests than those in Group 1. Pri-

mary and -.-_,,5-2.mentary school teache felt moreiknow6edgeable than did

high schaa teachers.

Teachers in large pUblic schools were least supportive toWard stahl

--) - I

dardized achievement tests; non-public school teachers were the most

p

supportive. Across groups, teachers in Grades 5-8 were most supPoe-:

ti46. Overall, only five percent'of the respondents were severely

antagonistic toward such tests, while. almost_ohe=third.were supportive.

i.,
a
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Table 2

-Tekhers Personal Feelings Toward Standardized Achievement ---Etttsl'2

ions
3

.Dimens
.,.

Total
Sample

Grades'Combined Groups Combined

Group 1 Group 2 Group 3 K-- 5-8 9-12

1-2 ): . 42 42 42. 4.1 38 46 45

3-5 51 - 52 50 52 5E 48 49

6-7 . 7. 6
?

8 7 7 6 .'

Anxious-- .

Comfortable . .
.

.
-

1-2 .: 38 '38 . 37 40 3E 41 39

-3-5 : 55 :56 55. 55 5'; 52. 55

6-7 , 7 . 6. 8, 5 7 6

Uncomfortable ) 11,
.

Intehested ,

1-2 \ .37

. .

'36 34 41 40 31

3-5 55 7 57 ::-7 53 69, 4

F 6-7 \../ ' . . 8 57 9 7
,
10

Uninterested '
,

.

Knowledgeable .

..

172 34 30 36 37 34 33 29'

3-5 .
64 67 62 61 54 65

'2

67
.

, ..
677

Not Knowledgeable

2 3
,

2. 2 2 4 ..

Supportive
,.

-
-

1 -2 32. 31 27 39 30 36 29

3-5 - .63 64 65 57 64 60 66

6-7"
_

5 . 5 'a: 4 6 4. 5

Antagonistic
.. .

(

1.
Numbeps are expressed in percents. -1

2 Grou'r-
p 1 = Teachers in systems enrolling feWeY than 500 students per grade.

Group 2 ., Teacher§ in systems enrolling 500 Or mOre_ptudents per grade.
Gropp 3 = Teachers in non-publieschool systems.

, 3
o... Although the questionnaire used.a fek/en-point scale, data were collapsed into a three-
.

, point scale range for summary purpo '\es. ,

,
v

Kr

9

.0.

4
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Student _Atitudes
ti

Table 3 outlines Grady V-- students' opinions toward standardized

adhievement tests. Tio -,;:tjons posed concerned their feelings 1) just

before and 2) just aft.- --rey took the test. Relevant' data are pre-

sented in the top half of Table 3'. For,the total sample of students in

Grades K -4, a significant proportion had more positive feelings after

the test was administred. No significant differences were seen among

the three groups. Grmdewise, Grade K-2 students showed less of an in-

crease in positive feelings than Grade 3 and 4 studerits. Across groups

and grades, the bulk of the, increase. in positive feelings was attribut-

able .t.0 a decrease -1 ambivalent feelings.

When asked, "How many of you-were nervous just before you.took this

test?", 56 percent of the Grades K-4 students responded. Slightly fewer

,

non-public 'school student's were nervous than public school students.

Students in Grades 3 and 4 were more nervous than students in'Grades K-2.

The last question asked of students in Grades K-4 was, "Would you like
k

to take a test like this one next year?" Approximately half of all stq-

dents in the K -4 sample said-"No.' A loWer percentage of non.-public

school students said "No" than in either of the two publ,ic school groups.
71-c . 4

More studentsin Grades K-2 wanted to take such a test next year,than

students in Grades 3 and 4. Similarly, ,there.were fewer "Don't knows"

for this younger group.



Table 3

Students' Opinions ToWard An Administration 9f
A Standardized Achievement. Test: Grades K -4

Dimensionsi
Total

Sample

,

Grades Galbfned Groups Combined

Group 1 Group 2 Group 3 Gr. K-2 Gr. 3,4

FEELINGS TOWARD
TEST:`

.

le

'40

.

%
Pre Post.

/

37 58

.

19 14

22 10

9 7
..,

13 11

)' %
Pre

36

19

23

9

13 .

Post'

58

14

.

10

'6

12

%
Pre

.

38

18

21

TO

13

-

Post

58

13

10.

7

12

%
Pre

41

22

19

9

9

Post

62

16

.

8

4

10

Pre

47
V

15

16

9

13.

% -

Post

62

12

7

.

6'

13

%
Pre Post

26

.

23

29

9

13

54'
.

16.

13

10

PERCENT NERVOUS
JUST BEFORE TEST

56 .57 57 52 . 52 ! 61

'WOULD YOU WANT TO
TAKE ANOTHER SUCH A
TEST NEXT YEAR?

PERCENT ANSWERING:
YES

NO \

DON'T KNOW/NOT SURE
.

'38

48

14

.

36

51

13

.

. 38

47

.1E3

46

39

15

41

48,

11

36

47,

17

.

.

1
1
Group 1 = Students in systems enrolling less than 500 students per grade.
Group 2 = Students in systems enrolling 500 or more students per4rade.
Group 3...Students in non-public school systems. .

2
The first percent represents students' feelings just beforetthe test administration;,
the second percent represents students' feelings just after the test administration.
I

11
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Table 4 presents responses to'the questions asked of students in

Grades 5 -12. When asked, "Which type of test do you think is usually

harder: the type of test you just 'took or theVtypetof test your teachers-
5

make up?", twice as many students in the sample responded that teacher-

madA tests were harder. Across..grades, more Group 3 students were in ,

agreement onthis point than either of the two public school groups.

Across-groups, the proportion who thought teacher-made_tests were harder

than standardized tests goes up fourfold in the high schools.

4 -5,-

When-asked, "Do` yo thitik'the test questions [on the standardized
. ,

!!\

.achievement test you just took) were 'generally fair?"; three-quatters.of -

e
all stUdents

A
ampled on this question thought they were. ,Bifferences. ....

(
-,1 _. across groups .and grades. were-NW1 .

...

Seventy="five percent of all students sampled thought they did "well" or
. , .

,

"ok/all right"; almost 20 percent did not *now how they did. Students

in small public systems thought they did less well than did.students in

the other two groups; high-school students thought they did better than

students 4n Grades 5-8.

When asked, In general, howido you feel about the type of test you just

took ?" approximately 25% felt pWtively, 25% felt negatively; and'60%

were neutral. More non-public school s.tadents felt positively; and more-.

large public school system students felt negatively than any other grobp.

High-school_ students'felt less positively than students in trades 5-8.

.4
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Table 4 I-

Students' Opinions ,Toward Standardi2ed and.,
Classroom Achievement Testing: Grades 5-12

.

,

Questions
Total

Sample

Grades Combined G-roopstombined
Om 5-8 Gr. 9-12.Group 1 Group 2 Group 3

.

"Which type of test do you
think is usuallytharder: type
of test you just took or the
type of test your teachers
make up?"

"-Standardized Tests

%.

.

30'

%

29

%

35

%

.

25

%.

.,

._

36

%

16

,.

,

-Teacher-made tbsts 59N-, 60 54 66 54 73.

-Don't knoa 11- , 11 ;11 9 -. 10 11

.

"The test
,

you just took is -sup-
-posed to show what you already.
have learned and what you do
not'knowyet. Do you think.the
test questions were generally

7,

75

.

75

,

. -

73

.

,

79 74
.

78

.

"

.

fair?"

-Yes

-No 14' 15 15 .. 11 16 13

-Don'' t Know ,11 10 12 10 10 11-
,

-"HoW do you feel you did on
this test?"

-Well 27 23 3b

.

31 25

.

31

-Ok A11 Ri'ht 48 49 46 48 48

-Pborly 7 9 6 4' 8' 5

-Don't Know 18 '19 17 19 19 16

"In 92neral, how do you feel

.

26 25

,.,

,

24

/

34

.

29 -18

about theType.o test you
just.to6k?"

-Positive

-Ne.ative, . 27 27 ' 30 20 27 29

'.-Neutral/Unsure. .47 48 46.. 46 , 44 53
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Table 4 (contd)

Students' Opinions Toward Standardized and,
Classroom Achievement Testing:,Grades 5 -12

- . Questions ;Sample
Total Grades Combined 'Groups Combined

Group 1 Group 2 Group 3 Gr. 5-8 Gr.,9-12

,"Would you be interested in
finding out your scores on the
test yot) just took?"

.

-Yes , 88 87

.

,

.

88

-.

,

93

.

90

,

84

-No 7 8 7 4
te
6 10

-Not Sure
6

youyou like the.chance to
discuss with your teacher the
correct answers to the test

you just took?','
.

-Yes 43 39

ec

46 50

.
.

48 31

,

-No 44 47 41 38 39 55

-Not Sure .
13 14 13 12 13 14

"How many of you get nervous
just-before you take a test
like the one you just took'?" 30' 28 13 31 37 13

.

"How many of you get nervous
just before you take the kind
of test your teachers make up?"

64 -62 64 69

4

.

...

61 71

A.

.

.

1
Group 1 = Students in systems enrolling-fwer.than 500 students per Irade,

Group 2 = Students in systems enrolling 500:or more students per grade.

Group. 5 = Students. in non7public SchOol systems.

a
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Overwhelmingly; students across all groups and grades were interested

in finding out their scores on the test. When asked, "Would you like the

chance to discuss with your teacher the correct answers to the test you

just took?", the proportion of students responding "Yes" dropped signifi-

cantly--by more than half. Once again, non - public school students were

...more interested in discussing the correct answers -`than were students in

the public schools. Also, students in Grades 5 -8 were.more ,interested in

discussing the correct answers than were high school students.

-Finally, students were asked about.their nervousness before taking stan-
,

dardized'achievement and teacher-mode tesls. More than twice as many

students gotAervous before taking ateacher-made test than a standard-

ized achievement. test. More non-public school students were nervous be-

-

fore teacher-made.tests than -Were,public school students. High, school

students were thore nervous prior'to taking a.teacher-made test and less .

nervous prior to taking a standardized achievement than students in

Grades,5-8. Comparing these data with those of the K4 sample, almost

twice as irony students in Grades K-4 were nervous before taking a stan-

dardized achievement test than students in Grades 5-12.

Educational Significance

This study provides a data base from a nationally representative. sample

of teachers and students across all grades., To the,authors' knowledge,

this has been the first time such a large-scale data gathering operation

has been undertaken to'assemble teachers' and students' auftudes toward
a

PI
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achievement testing. The poling of these.two groups directly after the

admihistration of such a test,(for which leachers received only the test

results), coupled with their generally positive attitudes, is a clear in-

.dication that the dire pictdres painted by testing opponents have very

little factual basis except in isolated cases.

ol
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